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1.Theme, Aspects of Issue & Overall Objectives 
 

Theme: Making Visible, the “invisible/hidden” First Nations presence in the Westmount neighbourhood as well as 

shedding light on current issues and events related to the First Nations culture’ through Decolonized 

Performance and Street Art installations. 
 

Aspects of the issue: -Decolonization, Superficial Inclusion, Cultural Appropriation, Collaborating with the First 

Nations and Allies Artist Community, Equity, Inclusion, Pluralistic society, and 

Multiculturalism. 

Overall Objectives: 

Student will… 

-Become aware of multiculturalism in their immediate surroundings, in particular, the invisible/hidden 

Indigenous culture within Westmount, by examining historical influences on the formation of their school 

community neighbourhood. 

-Validate the Westmount Neighbourhood as a legitimate site of Indigenous culture and knowledge 

production through their walking tour of pre-selected sites prior to this Curriculum Design (See Appendix. A: 

Westmount Walkabout). 

-Engage in learning as it occurs outside of the classroom walls and with the community. 

-Cooperate in groups to draft their collective ideas (based on their sketchbook prompts and sketches) for 

their upcoming respective ephemeral public street art installation/performance to place back at sites to raise 

awareness. 

-Listen and learn from their partnership with a visiting Artist-in-residency at their school, pre-selected from 

the “2015 Decolonizing Street Art Convergence” artist roster*: 
 

CAM, paired with → Miss Edgar and Miss Cramp’s School 

Lindsay Katsitsakatste Delaronde, paired with → Westmount High School 

SWARM,  paired with → École Internationale de Montréal  

& ZOLA, paired with → Selwyn House School 

*Artist will help guide their practice and teach Vocabulary and Transforming Gestures related to their 

respective art lesson conceptual frameworks. 

- Create their collaborative or individual artworks inspired by the knowledge gained on the visited 

sites of their walking tour and their partnerships with the artist-in-residency; to be placed back in their 

designated site on a pre-selected day (once all participating schools involved have completed their art 

making learning activities). 

-Write emails in the form of their “Artist Statements” contacting local media outsets, both fringe 

(CultMTL) and mainstream (Aboriginal Peoples Television Network-APTN, CTV, and Global) to cover their 

upcoming performance or installations of the students’ public art and interview the grade 10 students 

and art teachers involved as well as to Westmount City Hall, to help gain wider attention for the 

aforementioned issues, in hopes to gain awareness of the missing/invisible indigenous persons’ 

presence in  Westmount  (from both their History Curriculum and the cultural landscape), and to request 

that the Mayor of Westmount: Peter  Trent,  do something to tangible and permanent to make visible, 

First Nations presence, in Westmount. 
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2. Educational Aims Pursued 
My curriculum design aligns itself with the both the two key goals of the "13th competency 
through addressing the educational aims of inclusion and decolonization through these art 
practices." By addressing and taking into consideration the “ethnocultural and migratory 
experience” of the First Nations presence in Westmount and “preparing students learners to live 
together harmoniously in a pluralistic society” (OFDE, 2016, p. 1). 
 
My curriculum design also aligns itself with reference to the Québec Education Program’s Broad 
Areas of Learning aim #5: “Citizenship and Community Life - To enable students to take part in 
the democratic life of the class or the school and develop an attitude of openness to the world 
and respect for diversity" (Ministère de l’Éducation, du Sports et des Loisir, 2012, p. 3). 

3. Anticipated Impact On Student Learning 

The anticipated goals are three-fold: 
-The student will become more culturally aware of the true history of Québec despite their (despite 
their lack of prior indigenous history knowledge in light of the recent curriculum reforms to textbooks 
and pedagogy). 
-Students will use their collective artistic voices to help educate the public-at-large; through their use 
of street art activism (further inspiring others to lend their voices to the issues at hand). 
-The unit will enable these same students to re-assess and reposition themselves as settlers 
and newcomers to both the city and the province. 

 
This curriculum design inspires the students involved to collaborate with each other, share ideas and 
responses, learn and listen from artists and members of the Decolonizing Street Art movement, and pay 
their respects for the rich Indigenous past, the current native presence and the future of first nations' 
presence in Westmount in the format of a temporary street art installation. 

Students will learn through their pairing and mentorship with the designated artist-in- 
residency, that Street art “questions the existing environment with its own language” (Lewishon, 
2008, p. 18). The work of street artists is meant to “communicate with everyday people about 
socially relevant themes in ways that are informed by aesthetic values without being imprisoned 
by them" (18). 

 
4.Population & Context 

This project will be implemented in the following four (4) Westmount Schools with varying populations 
with the Grade 10 Optional Visual Arts Class 

 

A-Miss Edgar and Miss Cramp’s School - all girls, Private School, English (Tuition fees $15,000+) 

B-Westmount High School - co-ed, Public School, English 

C-École Internationale de Montréal -  co-ed, Private School, French 

D-Selwyn House School -   all boys, Private School, English (Tuition fees $15,000+) 

 
NOTE: The city of Westmount, where all four schools are situated, is often perceived as having a 
homogeneous upper/upper middle class population. As of the Canada 2011 Census, the income per-capita 
for a household was $210,120 - one of the highest in North America (“Westmount, QC”, n.d.). 
Each school's Curriculum Unit picks up following a Tour Location of the neighbourhood: (See Appendix A  
Westmount Walkabout), which looks for the instances and elements of First Nations presence in the city of 
Westmount – which often appears quite invisible or hidden to the blinded eye or colonialist mind. 
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5A.       Miss Edgar's and Miss Cramp's School (ECS): 
ACTIVITIES WITH THEIR QEP* LINKS/LEARNING OBJECTIVES AND CONTENT 

Introduction: The Grade 10 Students in this school will be paired with the artist/organizer of the Decolonizing Street Art 

Convergence in Montreal, CAM, who is a textile based street artist who will inspire the students to look at textiles and the 
method of "craftivism" (Greer, 2012) in order to share their thoughts and ideas on their visited tour site of the YMCA Centennial 

Statue (Fig – 1). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Visual Arts Competency 3: – Appreciates images (Cycle Two): [ *www.mels.gouv.qc.ca/progression/secondaire/index_en.asp ] 
-Makes connections between the elements represented, the historical and sociocultural aspects and the symbolic elements 

-Makes critical and aesthetic judgments: Compares his/her point of view with the points of view of others e.g. (e.g. the 
symbolic meaning of the forms on an inukshuk. 

 
CLASS 1/SESSION 1 (75 minutes) -The first class following the Westmount Walkabout tour, artist: CAM, will guide the 

students through a discussion and have them create a mindmap/brainstorm of their various ideas from their 
sketchbooks, together on the wipeboard. 
 

-As a class, they will try to come up with a common motif, theme, and medium to discuss their issue with 
Appropriation of cultures and superficial inclusion (Ghosh & Galcynski, 2014, p. 63-66). The students will then watch 
the 2009 NFB short film: Vistas: Inukshop by Inuit filmmaker, Jobie Weetaluktuk, to add to the discussions of the 
commodification of First Nations Culture. 
 

CAM will show the students some of her own decolonizing street art interventions to further inspire them (Fig. 2, 
3. 4) 

 

Fig 1– Statue by Harry Rosen, an InukSHAM 
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Visual Arts Competency 1: – Creates Personal Image (Cycle Two): 
-Makes different sketches of his/her authentic and meaningful idea (e.g. sketches of his/her observations and the subject from 

various points of view)- In groups, both related to the Tour and the concept of the InukSHAM/Appropriation. 
-Uses some transforming gestures appropriate to the materials and that highlight his/her creative idea  

-Compares the potential of various techniques (textiles/craftivism) 
 
CLASSES/SESSIONS 2, 3, 4= (225 minutes) -CAM will show the students “hands-on” demonstrations of some techniques using 
Textiles in Street Art/Craftivism such as Textile Printing/Stamping (Using Styrofoam prints), Simple sewing/Pillow construction 
to make her fence lettering, and yarnstorming (using fibres or textiles to either crochet, knit, weave, and leave out in the public 
space). 
-In groups of 3-4, students will brainstorm an idea using one or some of these methods to install a decolonized street art 
installation using the theme: InukSHAM, to leave near Harry Rosen’s Inukshuk-appropriated Sculpture.  
-As a class, the students shall vote on their favorite idea from all the groups, and then the class will work together as a street 
art collective, to help create (in-class) and install the artwork back at the Statue Site.  After each work session, students will 
help with cleaning of class and re-arranging materials. 
CLASS/SESSION 6 = (90-minute Special Event to take place after-school with other collaborating schools) Students to install 
and present their meaningful collective street art installation to the Public-at-large, alongside the other (3) schools’ grade 10 
visual art class participants. The Mayor, Peter Trent, will receive an invitation so that can hear the students’ outcry to properly 
acknowledge and make visible, the Indigenous Culture of Westmount: Past, Present, and Future. 
            
 _______________________________________________________________________________________ 

         
5B                 Westmount High School: 

ACTIVITIES WITH THEIR QEP* LINKS/LEARNING OBJECTIVES AND CONTENT 
Introduction: The Grade 10 Students in this school will be paired with the performance artist/ participant of the Decolonizing 

Street Art Convergence in Montreal, Lindsay Katsitsakatste Delaronde, who is a performance artist who will inspire the 
students to look at themes of Displacement and Culture as Souvenir in order to share their thoughts and ideas on their visited 
tour site of the Totem Pole (Fig. 5). 
 
 
 
 
 
 
 
 
 
 
  
  
  
 
 
 
 
Visual Arts Competency 3: – Appreciates images (Cycle Two): [ *www.mels.gouv.qc.ca/progression/secondaire/index_en.asp ] 
-Makes connections between the elements represented, the historical and sociocultural aspects and the symbolic elements 
-Makes critical and aesthetic judgments: Compares his/her point of view with the points of view of others e.g. (e.g. the 
symbolic meaning of the forms on a totem pole and why it shouldn’t just be placed randomly. 
 
 
 
CLASS 1/SESSION 1 (75 minutes) -The first class following the Westmount Walkabout tour, artist: Lindsay Katsitsakatste 

Delaronde, will guide the students through a discussion and have them create a mindmap/brainstorm of their various ideas 
from their sketchbooks, together on the wipeboard. 

Fig. 5 – Displaced Totem in 

the Westmount Library 

Fig. 6 - Repurposed Library Cards to use in 
student Performance for their Protest 
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-As a class, they will try to come up with a common motif, theme, and medium and a performance aspect to discuss 
their issue with culture as souvenir and superficial inclusion/displacement (Ghosh & Galcynski, 2014, p. 63-66). The 
students will then watch the 2009 NFB short film: Vistas: Inukshop by Inuit filmmaker, Jobie Weetaluktuk, to add to 
the discussions of the commodification of First Nations Culture. 
 

Lindsay Katsitsakatste Delaronde will show the students photo stills from one of her own decolonizing street art 
performances to further inspire them (Figs– 7,8): 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                               (Fig. 7,8 – Intervention by artist at the Decolonizing Street Art Convergence, 2015) 
 
Lindsay Katsitsakatste Delaronde: “I dressed Iroquois regalia approaching local Montrealers and asking if they 
knew what First Nations territory they were on? What do they know of Kahnawake and Mohawk people? 
Interesting and upsetting responses in relation the lack of knowledge people have. So I did an acknowledgment of 
territory and educated them on who we are as Onkwehonwe people.” 
 
Visual Arts Competency 1: – Creates Personal Image (Cycle Two): 
-Makes different sketches of his/her authentic and meaningful idea (e.g. sketches of his/her observations and the subject from 
various points of view)- In groups, both related to the Tour and the concept of the Displacement, Culture as Souvenir, and 
Appropriation. 
-Uses some transforming gestures appropriate to the materials and that highlight his/her creative idea  
-Compares the potential of various techniques  
 
CLASSES/SESSIONS 2, 3, 4= (225 minutes) -Lindsay Katsitsakatste Delaronde will show the students her performances wearing 
traditional Iroquois regalia and speak about the upset with certain aspects of her culture displaced and showing up in 
fashion/housewares, decor). 
-In groups of 3-4, students will research instances of displacement and cultural appropriation using one or some of these 
methods to install a decolonized street art installation using the theme: Displacement/Culture as Souvenir, to install or 
perform near the library totem pole using themselves, imagery they create on Repurposed Library Cards (Fig. 6) 
-As a class, the students shall vote on their favorite idea from all the groups, and then the class will work together as a street 
art collective, to help create (in-class) using grid method drawing and install their artwork back/poster of protest back at at the 
Library.  After each work session, students will help with cleaning of class and re-arranging materials. 
CLASS/SESSION 6 = (90-minute Special Event to take place after-school with other collaborating schools)                             
-Students to install and present/perform their meaningful collective street art performance to the Public-at-large, alongside 
the other (3) schools’ grade 10 visual art class participants. The Mayor, Peter Trent, will receive an invitation so that can hear 
the students’ outcry to properly acknowledge and make visible, the Indigenous Culture of Westmount: Past, Present, and 
Future. 
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5C                  École Internationale de Montréal  
ACTIVITIES WITH THEIR QEP* LINKS/LEARNING OBJECTIVES AND CONTENT 
Introduction: The Grade 10 Students in this school will be paired with the artist participant of the Decolonizing Street Art 
Convergence in Montreal, SWARM, who is a mixed media street artist who will inspire the students to look at themes of Nature 
and Beauty to create a contemporary bead garden to acknowledge their selected site as the old Iroquoian burial ground (Fig. 
9). As flowers motifs are often placed at gravesites, students will create flower motifs and organic shapes using HAMA BEADS 
(Fig – 10), to install on the lawn of St. George’s elementary School, acknowledging its historic past. 
 
 
 
 
 
 
 
 
 
 
 
 
 
             Fig. 9 –St. George’s Elementary, site of Old Iroquoian Burial Ground                 Fig. 10 – Hama Bead Design idea 
 
 
 CLASS 1/SESSION 1 (75 minutes) -The first class following the Westmount Walkabout tour, artist: SWARM, will guide the 
students through a discussion and have them create a mindmap/brainstorm of their various ideas from their sketchbooks, 
together on the wipeboard. 
 
-As a class, they will try to come up with some interesting motifs and organic forms to represent flowers. Swarm will show the 
students photos of some of her decolonizing street art installations to further inspire them. Students will receive grid paper 
and markers to plot out their motifs –focusing on radial designs and colors. 
 

 
 
 
 

 
 
 
 
 
 
 
 
                                                                           (Figs. 11, 12- Street art paste-up by Swarm) 
 
 
Visual Arts Competency 1: – Creates Personal Image (Cycle Two): 
-Makes different sketches of his/her authentic and meaningful idea (e.g. sketches of his/her observations and the subject from 
various points of view)- In groups, both related to the Tour and the concept of Honouring the Past through accessible, organic 
shapes and colors 
-Uses some transforming gestures appropriate to the materials and that highlight his/her creative idea  
-Compares the potential of various techniques  
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CLASSES/SESSIONS 2, 3, 4= (225 minutes) –SWARM will show the students her art using simple forms, motifs, and materials 
and speak about their playful nature in the cityscape (Figs – 11, 12) 
-In pairs, students will look up instances of naturally occurring radial imagery 
-Students will use grid paper and colors to plot out their beadwork flowers/organic shapes  
Once satisfied with their designs, students will use iron and ironing paper to solidify the Hama beads into a solid form. 
-Using Hot glue guns, they will adhere a wire support to the back a so that they can plant their wire stem with Bead flower 
form into the front lawn of the school…the beads referencing the traditional beadwork of First Nations/Iroquoian Culture & 
the Flowers referencing honoring the past! 
 After each work session, students will help with cleaning of class and re-arranging materials. 
CLASS/SESSION 6 = (90-minute Special Event to take place after-school with other collaborating schools)                            
Students to install and present/perform their meaningful collective street art performance to the Public-at-large, alongside the 
other (3) schools’ grade 10 visual art class participants. The Mayor, Peter Trent, will receive an invitation so that can hear the 
students’ outcry to properly acknowledge and make visible, the Indigenous Culture of Westmount: Past, Present, and Future. 
 
______________________________________________________________________________________________________ 
 
5D                            SELWYN HOUSE SCHOOL 
ACTIVITIES WITH THEIR QEP* LINKS/LEARNING OBJECTIVES AND CONTENT 

Introduction: The Grade 10 Students in this school will be paired with the artist participant of the Decolonizing Street Art 
Convergence in Montreal, ZOLA, who is a political Wheat paste street artist who will inspire the students to look at themes of 
Recognizing the Past and Looking to the Present/Future to create a wheat pasted Trail of Moccasin juxtaposed with their 
Vibes/Tongues, referencing the “Indigenous Trail way situated on Arlington Lane” (Gubbay) (Fig. 13). The Moccasin Wheat 
paste Installation will be mounted directly on the streets and sidewalks, using Styro Print Art and Sharpie designed Moccasins 
and their Vibes.  
The unfinished vibes will represent the over 1400 missing indigenous women, and pays homage to the Walking with our Sisters 
travelling art show (Fig. 14) 
 

 
 
 
 
 
 
 
 
 
 
 
 

                                  
                                     
                                 Fig. – 13 Arlington Lane               Fig. 14 – Moccasins Vibes from the Walking With Our Sisters exhibit) 

 
 CLASS 1/SESSION 1 (75 minutes) -The first class following the Westmount Walkabout tour, artist: ZOLA, will guide the 
students through a discussion and have them create a mindmap/brainstorm of their various ideas from their sketchbooks, 
together on the wipeboard. 
 
-As a class, students will try to come up with some interesting motifs for their moccasin and moccasins vibes (both left & right 
feet). Zola will show the students photos of some of her decolonizing street art wheat paste Works to further inspire them. 
Students will receive templates to work from and demos of how to make and apply wheat paste glue. 
  
Visual Arts Competency 1: – Creates Personal Image (Cycle Two): 
-Makes different sketches of his/her authentic and meaningful idea (e.g. sketches of his/her observations the laneway In 
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groups, both related to the Tour and the concept of Honouring the Past through illustrating the presence and continued 
presence of a people important to the historical make-up of a neighbourhood. 
-Uses some transforming gestures appropriate to the materials and that highlight his/her creative idea  
-Compares the potential of various techniques  
 
CLASSES/SESSIONS 2, 3, 4= (225 minutes) –ZOLA will show the students her Wheat paste and speak about their simplistic 
almost coloring book/children’s illustration appearance (Figs. 15, 16) 
-In pairs, students will look up on their Smart phones aerial view of moccasins shoes and moccasins vibes 
-Students will use paper and pencils to sketch their imagery.  
Once satisfied with their designs, students will Styrofoam plates with ink and brayers to create multiple prints onto large 
format paper, to cut out.  
 -Once the ink has dried and students have drawn and/or printed at least a series of 14 pairs of moccasins, students will leave 
to dry until it is the day of wheat paste installing on the pavement of Arlington Road. 
 After each work session, students will help with cleaning of class and re-arranging materials. 
CLASS/SESSION 6 = (90-minute Special Event to take place after-school with other collaborating schools)                            
Students to install and present/perform their meaningful collective street art performance to the Public-at-large, alongside the 
other (3) schools’ grade 10 visual art class participants. The Mayor, Peter Trent, will receive an invitation so that can hear the 
students’ outcry to properly acknowledge and make visible, the Indigenous Culture of Westmount: Past, Present, and Future. 
. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                    (Figs. 15, 16) Wheatpaste Samples by Zola) 
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6Time, Materials, HR, and Different Project Stages Required (ABCD) 

TIMEFRAME: 

300 minutes in-total of in-class activities (Developing Ideas, Sketching, Discussions, Reflections, Creations) 4 classes 

+ 90 minute event- on-site installation and Presentation of theme/art. 

ABCD MATERIALS: 

Note: Amounts and types of Materials needed will vary according to school and selected project chosen!  

-Sketchbooks & Graph paper 

-Pencils and erasers 

-Yarn (assorted Colors) 

-Felt & fabric Scraps 

-Sewing kits with threads, needles 

-Styrofoam plates (recycled) 

-Fabric Ink 

-Brayer 

-Hot glue gun and sticks 

-Scissors 

-cotton batting 

-Knitting needles/Crochet needles 

-Repurposed Library Cards                                  -Sharpies/Magic Markers                                    -Hama Beads & Plates, Iron, Wire 

-Wheat paste ingredients: Flour, Water, Sugar, Kettle or Wallpaper Paste and Bucket,  

-Large Brushes for application of Wheat paste or paint roller 

 

ABCD HUMAN RESOURCES: (For Each School) 

-Grade 10 Visual Arts Teacher + Support/Communication from Grade 10 Visual Arts Teachers in other participating schools. 

-Selected Visiting Artist from the Decolonizing Street Art Movement, to work directly with students alongside Art Teacher. 

-Principal/Director of School (Always best to communicate with them so that they can advocate for your project). 

-Social Studies Teacher (To help solidify concepts discussed). 

-Members of the Media (hopefully), Public-at-large, School’s PR Team, and (Crossing fingers): Peter Trent, Mayor of 

Westmount, to hopefully inspire him to evoke change.  

-Westmount Public Works (to inform about the ephemeral public street art interventions) 

 

 

/10 



PROJECT STAGES(ABCD) 

 

  

 

 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

7PEDAGOGICAL APPROACHES (ABCD) 

-Cooperative Approach will be utilized...with other classes/teachers, community members, and with other students. 

-Teacher will play role of facilitator/mentor to students.  

-In terms of Art making, lesson will be differentiated according to strengths of students and school budget. 

-Students will be inspired and engage with a framework for a re-defined multi-cultural education, discussing dominant 

discourses, superficial inclusion, knowledge creation, in their motivations for creating (Ghosh & Galycynski, 2014, pp. 63-69 & 

MacNaughton, 2003, p. 81). 

-In doing so, students will engage with their community and collaborate with artist activists.  

-Students will engage with issues of Social Justice  (Pacini-Ketchabaw et al, 2015, p. 18) with regards to their thematic used for 

creating art: Making Visible, the “invisible/hidden” First Nations presence in the Westmount neighbourhood as well as shed 

light on current issues and events related to the First Nations culture’ through Decolonized Performance and Street Art 

installations. “A decolonial perspective on ethics radicalizes the cosmopolitan and multiculturalist consideration of difference; 

rather than a simple contingency to be acknowledged and respected, difference is understood as bound to histories of 

resistance and survival” (De Lissovoy, 2010, p. 282).    

-Teachers will design their line of questioning with regards to the stimuli for creation, using Post-Colonial Perspectives and 

Social Justice Perspectives (Pacini-Ketchabaw et al, 2015, 34-35). 

Preparation  Execution  Integration  

-Teachers from (4) Participating 
Schools to meet in June prior to end 
of school year to plan out their 
Respective Westmount Walkabout 
Tours, discuss the common 
information and prompts to be used, 
and then decide on the division of 
sites for the purpose of the Street Art 
Installations. 
-Teachers to communicate back to 
their respective Principals/Directors 
to discuss the Project and align it with 
both the Visual Arts Curriculum and 
the History and Citizenship. 
-Art Teachers to book respective 
Artists-in-residency, and ensure their 
availability, and request a budget 
from their schools/board for their 
participation (June-July) 
 

-Teachers from (4) Participating 
Schools to take their students on a 
walk together as a unit at the start of 
the school year (bilingual activity) 
(September)  

-Teachers from all (4) Schools to invite 
their selected Artist-in-residency to 
debrief their designated site and the 
various Post-Colonial issues related to 
it. (September-October) 

-Artist to show the students slides of 
some of their own respective street 
art practices, and introduce the 
medium of street art as a means to 
publicly send a message 

-Artists to teach the respective 
Transforming Gesture and Vocabulary 
related to their project concept with 
the students. 
-Students to utilize the methods of 
street art to brainstorm their class’ 
respective Street Art Installation back 
at the selected site, to help make 
visible Native presence and also shed 
light on issues related to critical 
pedagogy. 

-Students to be able to critically 
engage in their other classes such 
as History and Citizenship, 
questioning: Where is the 
mention of this rich indigenous 
culture. 
-Students to begin to question the 
dominant discourses that exist 
within both the educational 
system and learn to critically 
assess where and how their 
knowledge is being constructed 
from. 
-Students to begin seeking ways 
to create art in the public sphere 
(ephemeral practices/non-
destructive) to help gain attention 
to worthy causes or provide the 
voice for silenced people. 

-Students to attend a city counsel 
meeting requesting that the 
Indigenous culture be 
permanently represented and 
memorialized by ways of an 
artwork/monument/street art by 
a First nations Artist or their 
Decolonizing Street Art allies. 

/11 



 
     8 TARGETED SUBJECT AREA(S), Materials, Format/  

    Methods used, and Strategies Deployed (ABCD) 
Targeted Subject Areas: 
 

Secondary, Cycle 2- Grade 10  
Physical Education & History and Citizenship  Westmount Walkabout tour 
*Visual Arts Art Appreciation and Creation and Installation 
English language Arts (A,B,D)  Communicating in Writing or Orally 
French Language (C)  Communicating in Writing or Orally 

Walkabout Format  
-“Environment as Teacher” 
-Partnerships with other schools 

Art Creation Format  
-Pairing with Artist 
-Partnerships with other schools 
-Collaborative Artwork 

Communicating/Presenting 
ideas Format 
- Oral Presentation 
- Written Reflections 

Common Materials 
-Walkabout needs pre-
determined prompts/questions & 
Students use Sketchbooks and 
pencils to respond to prompts 
(See appendix A) 
 

Art Creation 
Art Supplies depending on Artist’s 
Project Concept and Locale (See 
#6)  
-Sketchbooks (students’ own) 
-Power Point Presentations of 
Artists’ artworks and Inspirations 
of site locale imagery (See 
Appendix Links) 
 

Presentation/Debriefs 
- Reflection Worksheet/Artist 
Statement Sheet (See Appendix 
Link) 

 

     9 Project Partnerships (ABCD) 

Quite often, partnerships prove to be an effective tool for enhancing participation in varied and sometimes surprising ways 

in the school context. This Curriculum Design encompasses engaging people in multiple forms and roles, such as creators of 

culture, audience members, and concerned Westmount neighbourhood citizens. 

The intention is to partner these four schools (both in private and public sector, English and French-Speaking, single sex, and 

co-ed) as this will help strengthen the students’ own capacity to create, provide, and preserve the collective multicultural 

education goals that are intended with this project. It also allows for the exchange of ideas with students at a larger audience 

and for the teachers to feel supported by their fellow colleagues and exchange notes and ideas in a open forum: the common 

bond being their teaching neighbourhood the subject matter being taught, and the format of the lessons Artist-in-residency 

pairing. 

Speaking of which, the pairing and partnership with a “fringe” artist-in-residency, from the Decolonizing Street Art 

Movement, is also imperative to the success of the project. The street artist shakes things up with their Trickster-like attitude. 

This speaks of the true success in a visiting-artist residency, at a school. ‘At times, a successful learning outcome is when 

students are less sure about the class content at the end of the discussion but have more questions’ (Stewart, 2009, p. 15). 

Conroy and Davis (2002) reinforce the role of the teacher as one who opens zones of learning to the unorthodox, the 

prohibited interpretation, and the manipulation and recasting of texts into new and unprecedented forms (269). Successful 

partnerships have the ability to benefit everyone involved and produce tangible/measurable results. 
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i- APPENDIX -  
 

LINK To Slideshow with Westmount Walkabout Tour Images:  
 
https://drive.google.com/file/d/0B-BAoMMzeyHcekpQMWF1NnU4UDg/view?usp=sharing 
 
LINK To Slideshow with Westmount Walkabout Tour Teacher’s Notes/Prompts for Students:  
 
https://docs.google.com/document/d/1rYOZnjgQ82nGnQ2xZHlKBwOqTG-I9oVxE0ty4QbOAn0/edit?usp=sharing 
 
LINK to common Student reflection Sheets “My Creative Experience”: by Crayola 
 
https://drive.google.com/file/d/0B-BAoMMzeyHcUTM4bEZKRjJoQXM/view?usp=sharing 
 
Instructional used  for Wheat paste the pavement project with Artist: Zola with Selwyn House: 
 
https://art1531.files.wordpress.com/2014/01/screen-shot-2014-01-30-at-6-56-46-am.png?w=460 

   
                             Instructional for Styrofoam Printing (Option) with Artists: Zola and CAM (Selwyn House & ECS): 

 
http://www.jessicaleitch.com/diy-hello-print/ 
 
Link to local Yarnbombing Montreal-Textile/Craftivism blog, to support working with artist CAM: 
 
https://montrealguerillaknitting.wordpress.com 
 
Link to 2015 Decolonizing Street Art Convergence blog: 
 
https://decolonizingstreetart.com 
 
LINK To Sample PPT Slideshow for Artist: CAM with Sample/Prototype Images: 
 
https://drive.google.com/file/d/0B-BAoMMzeyHcZVFCOE5hNVRGMHc/view?usp=sharing 
 
LINK To Sample PPT Slideshow for Artist: Lindsay Katsitsakatste Delaronde  with Sample/Prototype Images: 
 
https://drive.google.com/file/d/0B-BAoMMzeyHcZTBHdHVJRkJDc3c/view?usp=sharing 
 
LINK To Sample PPT Slideshow for Artist: Swarm with Sample/Prototype Images: 
 
https://drive.google.com/file/d/0B-BAoMMzeyHcOUtrTTlZODJOYUE/view?usp=sharing 
 
LINK To Sample PPT Slideshow for Artist: ZOLA with Sample/Prototype Images: 
 
https://drive.google.com/file/d/0B-BAoMMzeyHcZlB1bnNzRFJIbGs/view?usp=sharing 
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